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Abstract

This study investigates the influence of the use of sexual raw lexemes on the moral values of
Nigerian secondary school students, with a focus on selected schools in Ilorin metropolis.
Drawing on Vygotsky’s Sociocultural Theory, the research examines how the use of explicit
sexual vocabulary, such as penis, vagina, intercourse, masturbation, orgasm, and condom, in
classroom discourse affects students’ attitudes towards sex, relationships, and moral reasoning.
A mixed-methods approach was employed, combining structured questionnaires administered to
500 students and semi-structured interviews with 20 teachers, including those teaching Biology,
Agricultural Science, Islamic Religious Studies (IRS), and Christian Religious Studies (CRS).
Quantitative data were analysed using descriptive and inferential statistics, while qualitative
data were subjected to thematic analysis. Findings reveal that While the use of raw lexemes
enhances clarity and reduces stigma around sexual health, their unmoderated use can provoke
moral confusion, desensitisation, and premature sexual curiosity. Cultural and religious
backgrounds significantly mediate how students interpret these lexemes, with many teachers
adopting euphemisms such as manhood, marital intimacy, or protective device to maintain moral
decorum. The study concludes that language in sex education is not ideologically neutral and
must be used with pedagogical sensitivity. It recommends interdisciplinary collaboration,
teacher training, and culturally responsive curriculum reform to ensure that sex education
promotes both knowledge and moral responsibility among adolescents.
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Introduction

Language, far beyond serving as a medium of communication, functions as a powerful social
tool that encodes and transmits societal values, ideologies, and behavioural norms. As Fairclough
(2015) argues, language is not merely reflective but constitutive of social reality; it helps to
frame the lenses through which individuals interpret moral and cultural issues. In many societies,
the lexicon surrounding sex and sexuality remains one of the most charged and contested
domains of language use. This is particularly evident in Nigeria, where traditional values often
clash with evolving linguistic expressions influenced by globalisation, media, and youth
subcultures. The sexual lexicon, especially when rendered in its raw or explicit forms, does not
simply convey information but actively shapes the moral consciousness of its users, particularly

adolescents in educational settings.

Sociolinguists such as Hymes (1974) and Ochs (1990) have underscored the crucial role of
language in socialization, noting that the linguistic environment in which individuals are
immersed plays a decisive role in shaping their worldviews and moral compass. In the Nigerian
context, where formal sex education remains inconsistently implemented and culturally sensitive,
students often encounter sexual knowledge informally, via peers, media, or unsupervised online

29 ¢¢

platforms. These informal sources tend to feature raw sexual lexemes, like, “penis,” “vagina,” or
colloquial variants, which are often perceived as vulgar or inappropriate. Yet, these terms wield

immense influence over how young people conceptualise sexuality, gender roles, and morality.

Ogunsola (2019) notes that while raw lexemes may demystify sexual topics and foster openness,
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they also risk desensitising youths to the ethical and emotional complexities of sexual

relationships.

The tension between educational necessity and cultural propriety has generated considerable
debate about the moral implications of using explicit sexual language in school settings. Some
scholars argue that sanitised or euphemistic approaches to sex education fail to prepare students
for real-world experiences and leave them vulnerable to misinformation (Kirby, 2017; Hillard,
2017). Others, such as Ofoha (2017) and Adegoke (2018), contend that an unfiltered linguistic
approach may erode culturally anchored moral values, promoting early sexual initiation and
contributing to moral decadence among secondary school learners. This dilemma is exacerbated
by the absence of standardised guidelines that balance linguistic frankness with cultural
sensitivity in Nigerian classrooms. As such, there is a pressing need to investigate how the
deployment of raw sexual lexemes in educational discourse influences the moral orientations and

sexual behaviours of adolescents.

This study, therefore, interrogates the sociolinguistic dimensions of sex education by examining
the impact of the use of raw sexual lexemes on moral values of Ngerian secondary school
students. Anchored in the sociocultural theory of language and learning (Vygotsky, 1978;
Wertsch, 1991), the research explores how language mediates students’ understanding of
sexuality and ethics within culturally pluralistic and often contradictory social contexts. By
analysing both linguistic usage and student perceptions, the study seeks to contribute to the

growing body of literature that addresses the intersection of language, morality, and education.
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Ultimately, it hopes to inform culturally responsive pedagogical strategies that neither

compromise educational nor neglect the socio-moral development of students

Statement of the Problem

Despite increasing efforts to promote sex education in Nigerian secondary schools, insufficient
attention has been paid to the linguistic choices made during instructions, particularly the use of
raw sexual lexemes. While such terms may foster openness and clarity, their unchecked use in
classroom discourse raises concerns about their influence on students' moral orientation. The
absence of regulated language in sex education potentially exposes learners to expressions that

conflict with the cultural and ethical values traditionally upheld within Nigerian society.

Existing studies have focused largely on the biological and preventive aspects of sex education
(Kirby, 2017; Hillard, 2017), overlooking the formative role of language in shaping moral
consciousness. Moreover, the few that acknowledge language use in sex education rarely
interrogate the impact of explicit sexual vocabulary on students’ ethical development or
behavioural boundaries. This creates a notable gap in the sociolinguistic dimension of sex
education, particularly in contexts where cultural sensitivities demand a balance between

educational content and moral instruction.

There is also a lack of clarity on how students internalise or respond to raw sexual lexemes
across varying socio-cultural contexts. Without empirical insight into how this linguistic

exposure affects students' values, educators remain uncertain whether the current approach to
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sex-related vocabulary enhances understanding or undermines discipline. Consequently, sex
education risks becoming either too sanitised to be effective or too explicit to uphold moral

integrity.

To address this dilemma, it becomes necessary to investigate the relationship between the use of
raw sexual lexemes and the moral values of Nigerian secondary school students. The findings
from such a study would inform the aim and objectives of this research, which seek to explore

the linguistic, ethical, and cultural implications of sex-related language in the educational context.

Research Aim

This study aims to investigate the influence of raw sexual lexemes used in sex education on the
moral values and behavioural tendencies of Nigerian secondary school students, with a view to
understanding the sociolinguistic implications of such language within educational and cultural

contexts.

Research Objectives

1. To examine the extent to which raw sexual lexemes are used in sex education across
selected Nigerian secondary schools.
2. To assess the influence of such lexemes on students’ moral reasoning and attitudes

towards sex and relationships.
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To explore the sociocultural contexts that mediate students’ interpretation of raw sexual
language.

To evaluate the implications of using explicit sexual language for both teaching activities
and student moral development.

To propose context-sensitive linguistic strategies for delivering sex education in a

culturally appropriate and morally constructive manner.

Research Questions

1.

How frequently and in what forms are raw sexual lexemes used in Nigerian secondary
school sex education?

In what ways do these lexemes influence students’ attitudes towards sex, relationships,
and moral decision-making?

What cultural or social factors shape students' interpretations of explicit sexual language
in the classroom?

What are the observable behavioural or moral consequences of using raw sexual lexemes
in sex education?

How can educators balance linguistic clarity with cultural sensitivity to enhance moral

learning in sex education?
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Significance of the Study

This research is significant as it addresses an underexplored intersection between language use
and moral development within the context of Nigerian secondary education. By focusing on the
use of raw sexual lexemes, the study sheds light on how explicit language in sexually
instructional strategies may shape students' ethical perspectives and social behaviours. The
findings will be valuable for educators, curriculum developers, and policymakers seeking to
implement sex education that is both informative and culturally responsive. Moreover, the study
contributes to sociolinguistic scholarship by providing empirical insight into how language
choices influence moral consciousness in youth, especially within conservative or multi-ethnic
societies like Nigeria. Ultimately, it will offer pedagogical strategies that align clarity in sex

education with the preservation of societal moral standards.

Literature and Empirical Review

Sex education in Nigerian secondary schools has been a subject of both advocacy and
controversy. The National Policy on Education (Federal Ministry of Education, 2019)
recommends that students be equipped with accurate knowledge about sexual health and
relationships. However, implementation often suffers setbacks due to religious, cultural, and
institutional constraints (Adebayo, 2018). Many school curricula focus predominantly on the
biological or reproductive dimensions of sexuality, neglecting the linguistic and moral

frameworks through which such content is delivered (Adegoke, 2018). This narrow emphasis
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undermines the broader goals of sexual health education, especially when language, the primary

tool of instruction, is not critically assessed for its cultural or moral implications.

Scholars have observed that language in sex education is never ideologically neutral. Fairclough
(2015) and Ochs (1990) argue that the way sex is talked about in classrooms shapes students’
understanding of identity, power, and morality. When sex-related topics are communicated using
raw or unfiltered lexemes, such as "penis", "vagina", "intercourse", these terms carry semantic
weight that could either demystify sexuality or promote moral disengagement. Hillard (2017)
notes that explicit language can reduce stigma and encourage open discussion among adolescents;
however, Ogunsola (2019) warns that such language, when not contextually moderated, may

encourage early sexual experimentation or moral desensitisation, especially in cultures where

sexual modesty is strongly valued.

Empirical studies examining the impact of sex education have mostly focused on its outcomes in
relation to teenage pregnancy, sexual health knowledge, and contraceptive use (Kirby, 2017;
Adegoke, 2018). However, few have considered the moral implications of the vocabulary
employed in these programmes. For example, a study by Ofoha (2017) highlights that students
exposed to explicit terms without adequate ethical framing reported increased curiosity and
reduced discomfort around sexual topics but also demonstrated a tendency to trivialise the moral
weight attached to sexual conduct. Similarly, Adebayo (2018) found that some teachers
expressed uncertainty about which lexical choices were pedagogically effective yet morally

appropriate, revealing a gap in teacher preparedness for culturally sensitive delivery.
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Furthermore, the sociocultural context in which sex education is delivered plays a critical role in
shaping how students interpret language. Given the pluralistic nature of the Nigerian society,
comprising different ethnic and religious groups, words would definitely carry different
connotations across communities. This is echoed in sociolinguistic studies by Hymes (1974) and
more recently, Ogunsola (2019), who argue that effective sex education must account for these
diverse interpretive frames. When raw sexual lexemes are deployed uniformly without adjusting
for cultural context, miscommunication and moral misalignment can occur, leading to either

rejection of the content or misinterpretation of its intent.

While previous studies affirm the importance of sex education, they seldom interrogate the moral
consequences of the specific language used in instruction. The empirical gap lies not in the
general efficacy of sex education but in how raw sexual lexemes influence students' moral
reasoning, especially in conservative educational settings. This study, therefore, positions itself
at the intersection of language, education, and morality, offering a necessary expansion of the
discourse. It contributes by empirically evaluating not just what is taught, but how it is taught,

thereby aligning language with the moral developmental needs of Nigerian adolescents.

Theoretical Framework

This study is anchored in Sociocultural Theory (SCT) as propounded by Lev Vygotsky (1978),
which emphasises the role of language as a mediating tool in the internalisation of social norms,

values, and behaviours. Within this framework, language is not merely a vehicle for
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communication but a cultural instrument through which individuals construct meaning and
identity. The theory is particularly apt for this study as it provides insight into how adolescents
acquire moral reasoning and behavioural tendencies through their interaction with explicit
linguistic forms in educational settings. By applying SCT, the study interrogates how raw sexual
lexemes used in classroom discourse are interpreted by students within their socio-cultural milieu,
thereby influencing their moral development. This framework offers a lens for analysing the
interplay between language, culture, and cognition in shaping learners' ethical orientation in the

context of sex education.

Research Methodology

This study employs a mixed-methods design to examine the influence of raw sexual lexemes on
students’ moral values in selected secondary schools within Ilorin metropolis. A total of 500
students are selected using stratified random sampling to ensure balanced representation across
gender, religion, and class levels, while 20 teachers, including those teaching Biology,
Agricultural Science, Islamic Religious Studies (IRS), and Christian Religious Studies (CRS),
are purposively selected for in-depth interviews to provide contextual and comparative insights.
Data are collected using structured questionnaires for the quantitative phase and semi-structured
interviews for the qualitative phase. Descriptive and inferential statistics are used to analyse
quantitative data via SPSS, while qualitative data are analysed thematically using NVivo. To
ensure validity, the research instruments will be reviewed by experts in education and

sociolinguistics for content and construct accuracy, and a pilot study are conducted to refine the
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tools. Reliability was tested through test-retest procedures and internal consistency checks using
Cronbach’s Alpha for the questionnaire items. This methodological approach ensures a rigorous
and credible investigation into how language influences moral development in educational

contexts.

Data Analysis and Discussion

Research Question One:
How frequently and in what forms are raw sexual lexemes used in Nigerian secondary school sex
education?

Table 1: Frequency of Exposure to Raw Sexual Lexemes among Students (n=500)

Response Option Frequency (f) Percentage (%)

Very often 135 27%
Sometimes 180 36%
Rarely 105 21%
Not at all 80 16%
Total 500 100%
Interpretation:

The data reveal that a significant proportion of students (63%) report hearing raw sexual lexemes
either very often or sometimes during sex education or related discussions within the school
environment. This suggests a moderate to high presence of explicit language in secondary school
discourse. The 16% who indicated no exposure reflect either protected classroom environments
or cultural silence around such topics. These findings confirm that raw sexual lexemes are
actively used, whether by teachers or peers, thus supporting the necessity of exploring their

implications on students’ moral orientation.
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Research Question Two:
In what ways do these lexemes influence students’ attitudes towards sex, relationships, and moral
decision-making?

Table 2: Students’ Attitudes Towards Sex After Exposure to Raw Lexemes

Attitude Statement Strongly Agree Disagree Strongly Mean
Agree Disagree Score

Raw lexemes made me more curious | 220 145 90 45 3.08

about sex

I believe they helped me understand | 170 160 110 60 2.88

sexual health better

I became more  comfortable | 140 155 115 90 2.69

discussing sex after such exposure

1 feel morally disturbed by the 115 130 140 115 2.49

frequent use of explicit language

Interpretation:

The highest mean score (3.08) indicates that exposure to raw sexual lexemes increases sexual
curiosity among students. Additionally, a notable number of students agree that the terms aid in
understanding sexual health (mean = 2.88), though fewer feel morally disturbed by their use
(mean = 2.49). These findings suggest that while raw lexemes may enhance awareness and
openness, they could simultaneously lead to increased curiosity that, if unguided, might
challenge traditional moral boundaries. The mixed reactions affirm the complexity of balancing

clarity with ethical restraint in language use.

Research Question Three:
What cultural or social factors shape students' interpretations of explicit sexual language in the
classroom? Table 3: Cultural Influences on Students’ Interpretation of Raw Lexemes

Cultural/Social Influence Strong Moderate Minimal No

Influence Influence
Religious background 285 100 65 50
Family  upbringing and parental | 245 130 75 50
guidance
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Peer group/social media exposure 210 150 80 60
School policies and teacher language | 180 145 100 75
choice

Interpretation:

Religious background (57%) and family values (49%) have the strongest influence on how
students interpret raw sexual language. This confirms the role of sociocultural context in shaping
moral responses to language. Peer groups and media are also significant, indicating external
socialisation beyond the school system. The relatively lower influence attributed to school policy
(36%) suggests that educational settings may lack formal guidance structures to moderate or
contextualise the use of explicit language. This data reinforces the need for culturally grounded

and ethically framed sex education approaches.

Research Question Four:
What are the observable behavioural or moral consequences of using raw sexual lexemes in sex
education?

Table 4: Self-Reported Behavioural Effects After Exposure to Raw Sexual Lexemes

Behavioural Outcome Yes (%) No (%)
increased interest in online sexual content 68% 32%
Open discussion with peers about sex 61% 39%
Experimentation or early romantic involvement | 49% 51%
Confusion or moral conflict regarding sex 46% 54%
Increased awareness and responsibility 53% 47%
Interpretation:

The data show varied outcomes: while many students (68%) report increased interest in online
sexual content and 61% engage in peer discussion, nearly half (49%) also indicate early
experimentation. Conversely, 53% felt more informed and responsible, suggesting positive

cognitive outcomes in some. However, the data clearly reflect a tension between informational
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benefits and behavioural risks. This duality indicates that without moral framing and adult

guidance, the use of raw lexemes may foster conflicting outcomes among adolescent learners.

Research Question Five:

How can educators balance linguistic clarity with cultural sensitivity to enhance moral

learning in sex education?

Table 5: Preferred Strategies for Teaching Sex Education with Moral and Cultural

Sensitivity (Teachers' Responses, n=20)

Suggested Strategy

Frequency (f) Percentage (%)

Use of medically accurate but moderated terms

Integration of moral and religious perspectives

Avoidance of vulgarity and use of age-appropriate language
Collaboration with parents and religious leaders

Total exclusion of raw lexemes from classroom discourse
Total

Interpretation:

N — N W O

40%
30%
15%
10%
5%
100%

The responses from teachers indicate a strong preference (40%) for using medically correct yet

culturally moderated sexual terms in classroom instruction. An additional 30% support

integrating moral and religious values into sex education, especially in a pluralistic society like

Nigeria. Only 5% advocate for completely avoiding explicit terms, suggesting that most

educators recognise the need for clarity, but not at the expense of cultural appropriateness. These

findings highlight that teachers value balance, informing students while upholding societal norms

and ethical principles. The implication is that curriculum designers and policymakers should
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develop sex education frameworks that incorporate accurate language alongside moral reasoning,

contextual relevance, and cultural dialogue.

Discussion of the findings
Research Question One: How frequently and in what forms are raw sexual lexemes used in

Nigerian secondary school sex education?

Findings from the students’ responses revealed that raw sexual lexemes such as penis, vagina,
breast, clitoris, sperm, testicles, foreskin, pubic hair, masturbation, intercourse, condom, wet
dream, and ejaculation are frequently encountered in the classroom. In Biology and Agricultural
Science lessons, these words often appear in topics such as human reproduction, personal
hygiene, and disease prevention. For example, students noted that during lessons on the
reproductive system, teachers freely used terms like penis and vagina to explain internal and
external genitalia, and sperm was commonly introduced during discussions on fertilisation.
However, many teachers exhibited varying degrees of restraint. Some pronounced the terms
quietly or glanced around to gauge students’ reactions. One student explained, “Our teacher said
‘erection’ while discussing adolescence, but everyone laughed, and he moved on quickly.” This
uneven delivery shows that despite the scientific necessity of these lexemes, discomfort and

inconsistency remain prevalent.

In addition to their frequency, the forms in which these lexemes appeared also varied. Some

teachers used direct terminology drawn from the curriculum, while others employed euphemisms
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or culturally softened substitutes. For example, vagina was often replaced with female organ,
private part, or birth canal, and penis was occasionally referred to as manhood or male organ.
This practice was more common in schools with religious affiliations or conservative
administrative structures. From the lens of Vygotsky’s Sociocultural Theory, the presence and
usage of these lexemes are filtered through the learner’s cultural and social environment. The
teacher’s choice of whether to use raw terms or euphemisms reflects broader societal attitudes,

and students are actively internalising these cues as part of their sexual and moral development.

Research Question Two: In what ways do these lexemes influence students’ attitudes towards

sex, relationships, and moral decision-making?

The use of raw sexual lexemes in class was shown to significantly shape students’ attitudes,
either by demystifying sex and enabling open dialogue, or by prompting confusion and moral
questioning. For instance, terms like intercourse, orgasm, masturbation, and clitoris were
particularly impactful. Students reported that their repeated exposure to such words during
lessons on sexual health made them more curious, with many admitting that they later searched
for these terms online, especially to understand what orgasm and masturbation meant in real-
world contexts. One female student remarked, “When the teacher mentioned ‘orgasm’ and
‘clitoris,” I was confused and embarrassed. Later, I Googled it.” This kind of reaction reflects
Vygotsky’s proposition that learners construct meaning through interaction. Here, the lack of

moral guidance during instruction led to unregulated self-exploration.
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However, not all influences were negative. Some students noted that terms like menstruation,
erection, wet dream, and condom helped them understand bodily changes and the importance of
protection and hygiene. Yet, this was often contingent on how the terms were explained. When
presented clinically but without ethical framing, students perceived them as neutral biological
facts. Conversely, where moral explanations accompanied the terms, students appeared more
balanced in their understanding. One teacher reported, “I tell them ‘intercourse’ happens within
marriage, not just for pleasure. It’s not enough to define the word; you must give it meaning.”
This aligns with Sociocultural Theory, which emphasises that knowledge, especially on sensitive
issues like sexuality, must be mediated by meaningful social tools, here, the language and values

used by the teacher.

Research Question Three: What cultural or social factors shape students’ interpretations of

explicit sexual language in the classroom?

Cultural beliefs, religious upbringing, peer influence, and family orientation emerged as strong
factors shaping how students interpreted raw sexual lexemes. Students from Islamic and
Christian households often viewed words such as penis, vagina, masturbation, condom, and anal
sex as obscene or inappropriate, regardless of the classroom context. One IRS student remarked
that hearing “sperm” or “orgasm” in class made him feel unclean spiritually and guilty afterward.
This feeling was echoed by teachers of Christian Religious Studies, who revealed that some
parents had expressed concern over their children coming home using words like erection and

sex casually. These cultural and religious sensibilities clearly moderate how students internalise
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language, lending weight to Vygotsky’s idea that learning is always situated within a specific
cultural context. Even the most accurate scientific lexeme can take on moral weight depending

on the learner’s background.

To manage these tensions, IRS and CRS teachers regularly proposed culturally acceptable
alternatives. For instance, instead of masturbation, many preferred terms like self~abuse or
unlawful self-touching; orgasm was referred to as body excitement, ejaculation as fluid release,
and intercourse as marital knowledge or man-wife intimacy. These alternative expressions serve
as moral buffers, aligning the language with students’ religious or cultural expectations. The
variation in lexicon not only reflects institutional differences but shows how language is never

delivered in a vacuum, it is embedded in cultural ideologies that shape moral learning.

Research Question Four: What are the observable behavioural or moral consequences of using

raw sexual lexemes in sex education?

The behavioural outcomes of using raw lexemes were mixed. On the one hand, students reported
increased openness and confidence in discussing sexual health. Exposure to terms like
menstruation, puberty, wet dream, condom, and vaginal discharge helped some students
understand their bodies better and seek information from trusted adults. A female respondent
noted that understanding menstruation and ovulation helped her feel more confident managing

her cycle, while a male respondent said learning about wet dreams removed the shame he
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previously felt. In these cases, raw lexemes functioned as empowering tools that enhanced

awareness and reduced stigma.

On the other hand, more explicit terms such as orgasm, anal sex, clitoris, masturbation, and
intercourse triggered unguarded curiosity in others. Students admitted to watching online videos,
discussing sex with peers, or joking about sexual organs after class. One teacher revealed that
after a lesson on reproduction, a student asked her, “Madam, what is the best sex position for
first-timers?”, a clear indication that the terms used in class had been misinterpreted or
sensationalised. This supports Vygotsky’s argument that learners require adult mediation to
navigate complex content. Without ethical framing, raw lexemes can be misused, leading to
moral confusion, boundary testing, or even early sexual engagement. The language used,
therefore, becomes a double-edged sword, capable of enlightenment or erosion depending on its

social framing.

Research Question Five: How can educators balance linguistic clarity with cultural sensitivity

to enhance moral learning in sex education?

Educators advocated for a balanced, interdisciplinary approach to handling sexual lexemes, one
that maintains scientific clarity while embedding moral sensitivity. Science teachers emphasised
the need for precise terms such as penis, vagina, condom, masturbation, and sperm to ensure
accurate learning. However, they also acknowledged the discomfort and cultural resistance these

terms generate. Religious educators recommended that these lexemes be explained within a
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moral context or replaced with more modest expressions. For example, anal sex could be
explained as unnatural intercourse, condom as protective cover, and clitoris as a sensitive part of
the woman’s body that must be respected. One IRS teacher explained that when students hear
vagina or masturbation without ethical boundaries, they begin to test the language through jokes,

peer discussions, or exploration.

Several teachers suggested collaboration between Biology teachers and religious educators when
discussing sexual topics. This partnership, they argued, would help convey both the factual and
moral dimensions of sexual health. As Vygotsky proposed, when adult guidance aligns with the
learner’s social context, students internalise both knowledge and values more effectively. In
essence, clarity should not be sacrificed for sensitivity, nor should morality override
comprehension. Language, when used intentionally, becomes the very space where sexual

education and ethical instruction converge.

Conclusion

This study has demonstrated that the use of raw sexual lexemes such as penis, vagina,
intercourse, masturbation, orgasm, condom, sperm, and anal sex play a significant role in

shaping the moral perceptions and behavioural responses of secondary school students in Ilorin.
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While these lexemes are essential for scientific clarity in sex education, their impact is heavily
mediated by the cultural, religious, and social contexts in which they are introduced. Students’
interpretations of these terms vary widely, influenced by home upbringing, peer interaction, and
teacher delivery. The findings affirm that language is not simply a tool for transferring
knowledge but also a vehicle for socialising values and moral consciousness. Guided by
Vygotsky’s Sociocultural Theory, the study concludes that the effectiveness of sex education
depends not only on the lexemes used but on how they are contextualised, moderated, and

framed within learners’ socio-moral environments.

Recommendations

To ensure effective and morally grounded sex education, schools should adopt a context-
sensitive approach that balances linguistic clarity with cultural sensitivity. Teachers must be
professionally trained to handle raw sexual lexemes with discretion, using appropriate
terminology while integrating moral explanations that reflect students’ diverse backgrounds.
Curriculum developers should incorporate interdisciplinary strategies, allowing collaboration
between science and religious educators to ensure both biological understanding and ethical
awareness. Parents should also be engaged as stakeholders to reinforce consistent moral
instruction at home. Overall, the use of sexual lexemes in education must be intentional, guided,
and culturally adaptive to promote responsible sexual behaviour and moral development among

adolescents.
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